MONTCALM AREA
INTERMEDIATE
SCHOOL DISTRICT




Table of Contents

Belief: cvennnes

ariiinEmsmmsssiNsiaresInaLetRnnn

ateaassimsnnnragan

3

sbersreamans

What are Positive Behavior Supponts? ..,

L Y P T YT T PRT T

Why Should Schools Use Positive Behaviar SUPPOMISY ...t iamsissssssisssssmssis s tsesssssnsnsth

Componenis of Positive Behavior SUBPOM: ...t s st esres s siss s semsressraras serensnsersarasssparas s

4
Responding to Emcrpency Situations:........... SO e et ettt st a e T ey
6

[ Framework fOr TriniiE . voeererresronsensrerssestonmserionmeirmsaracssarsressiraseessins sionarensssons ness

Training Framework.....ovmeveirn

Training COMPONENT ... vstsberese st ensss s st ssness s taancns s

.

LIMIatONS in USC it sise s csrarsessssesssensaraes
LIse of EMErEoncy SeCIUSION ... ivcevie e tesmesmeinarisarssrsnssssirsrssmsronsnossinsnsssassarsosrs vassnsises sass
General Procedures for Emergency Seclusion . vicmicsncneecissisncenis e
IV, ReSUaiNt v ssiscisssssssssesinsssessene
Limitation of UsC. o iiccnienmsesiniiiinisnsisrinsssssesiin
Usc of Emergency RESImint. . cinsesemoi o

General Procedures for Emergency Restrainh...niini

VII,

Appendix A civveernesicinnenne

e ST R TTT LT L LT

BRvEGATasEIBIEIRIR I InRIniEIRan

searmsieniderariadrers

References.. . evivecrsrarssncaens

Tatsestassesssinetnre

A-l Positive Behavior Support Policy...ivieciiiinn

A2 CPLANSDMENL i

A-J Revised Schooi Cade ..............

B-1 Incident Report...ooconviininenecnn

8.3 Debriefing FOrm .o

13.3 Ecobehavior) Observation...............

B4 Count Chart ..o,

csmimsssassissa

ttmrasnssrertecaras

mserswsararsaninsan

CErwssisireusansiieiun

.

INIErvention SUTLIEBIES: (e eamreesres s ssse e easrereentercsaestsinaraes

SBCIUSION: oot orrvviirereriiiesresnssssssrosssasmssasernsnees smmsssnmsnsmes sevases sasvasnstnasasnssre

setaan

Siramsnwsrerninenns

T P Ty T

T T

- IRYTEErT
S P T TR T
D L L L L et TR T

smtmnssiesaneas

sreneen

earusamitsresn

ruraren

meracaruees

wretmbdrdgsdbinriabeban

L R P TP T T

B T T P P T

RecERsrsarnearer s peanTIntateerTRaTns

areeas

CNCORCHOGEL)

cenr

- B T T T P PRI T

imieRARiaN oA N bepRns

T T R T R TP P

tatasrisssersraaneas i

rersseureasssiarerean

ersrmscanunsnsnRInian

D R T P T e PP

cdreairrinns

Seibdeiesrermrraradnyatanny

ravena

msarssiwsamrREienEnsas

S N |

-

ST |

11

T T R LT rT) I l

T Ty ey ST TP l o

weisadberesnass

S

avimriseargretrartreaiTasratinnses

ererenes b}

AMtaRdmseeLaaLtiRtRiscansntaanar

e d9

aregarerisiterr et araterrarary

—

mamramdviere b bt ——

EmavrermanessiLEearan ------..,.........._3



£-6 Student Functional Assessment Interview and REATOMCOMENE SUIVEY wv.vveiveerereesrsensercosereiesssnrssersseoer s 36
B-7 Teacher Functional ASSeSSMent INIEIVIEW ...oviiieieeiiiicenesssssssssesssssssassossesmsessasesesessessnsesseses ]|
B-8 School Situation QUESHOMNNING ..evuevieemriieres e essnsrisssenrossessasnesassessssssesessrssssasssssessssesssssssiemsesesmeessesssnd 2
B-9 Home Situntion QUESHONMAINC. .......ccoerireiesminrinnrsssssresssressessssosesssosasseserossonesmssesssassssesessessasssesssessesson 3 3
B-10 Hypothesis Building Worksheek. ... iiicimamnnivenimmsmssssssssssessssenssssssssaronssesssassssons 34

Appendix C.vneeceneee SHLEEL BRE e ST erfasesssussssensoaras T e U

C-I Assess Assessment and Planring Tool for PBS Support for Young CRHAren ......ovevveinesionesinnssninnn 37
C-2 Assessment Checeklist for Teachers and SWfMT...........ooovimeeverissssmesmssrmsssssssesseressesessessssesssrmsessssnsdd 3
C-3 Functional Behaviorl ASSESSMEN i cmenereiienissisncnssesessersrsmsssmssssssssesssssssesereeressssssssssossssssesec b
C-4 Initial Planning for Academic and Behavior SUPPOMt.........ceeicvenismmsssssessessisessissnssssssessssessssassmensc 9
C-5 Behavior Intervention Plan Worksheet............. et cmneasanilimenassarss i ranes savmsatbssesas sess atotussres Hibetsemmmmmenne o33

C-7 BIP ACtON PIAN W OTKSHEE  vtevvve e vee e nsssemencsssssmsassresemssermeresseseseseseasess s seesssomesssssms s ems e esenessms e s esessssens 56



GUIDELINES FOR POSITIVE SUPPORT SYSTEMS:
SECLUSION AND RESTRAINT

Belief:

An effective school-wide system provides a full continuum of methads to support appropriate behavior, to
promote safcty (FAPE). Positive Behavior Supports (PBS) is a flexible system that pinpoints
interventions to support adaptive and pro-social behavior along with fostering dignity and self-esteem in
students. (Appendix A1, Positive Behaviar Support Policy, MDE, 2006)

Background:

In our schools, discipline has traditionally been school-based reactive and targeted toward specific
children with serious behavior problems. Positive Behavior Supports, or PBS as it is commonly known,
is a proactive and positive approach to student behavior.

Many opponents to the procedures of seclusion timeout and physical restraint argue that they are used
too often in school settings. Also, that many students sutfer serious injuries when restraints are used
inappropriately and that seclusion timeout .unnecessarily removes students from-the classroom and
denies them a fundamental right to an education. This difference in opinion regarding the usc of these
procedures has resulted in a number of lawsuits and due process hearings.

Lawsuits pertaining to seclusion timeout have centered on the premise that it:

What are Positive Behavior Supports?

PBS brings schools, parents, and the community together, to support the teaching and leaming of
successful student behavior for ALL students. When schools become learning communities and
implement PBS on a school-wide basis, schools become safer and more productive. Quality of life
improves for cveryone engaged in the teaching and lcaming process.

PBS is a data-based effort that concentrates on adjusting the system that supports the student. PBS is
implemented by collaborative, school-basced teams using person-centered planning. School-wide
expectations for pro-social behavior are clearly stated, promoted by learning, and referenced. New
contacts, positive experiences and role models, along with appropriate relationships are developed in the
student-centered system.

There are many signs of success in schools that are using Positive Behavior Support to respond to the
needs of students who use inappropriate behaviors. Some of the successes include;

students who improved their academic performance;

students with fewer office referrals, suspensions, and cxpuisions;

an improved school climate;

higher graduation rates; and

a process in place to allow ongoing evaluation and refinement of the educational system

In 1997, Congress amended the Individuals with Disabilities Education Act (IDEA) to require that
students with disabilitics who have behavioral challenges receive Positive Behavior Support that is
based on the results of functional assessments of their behavior. However. IDEA did not include any
guidelines or procedures that schools could follow to implement Positive Behavior Support. In February
2000, the Michigan Department of Education published the PBS document. The full document provides
a framework to belp schools, families, and communities understand the concept of Positive Behavior
Support and guide the use of PBS in Michigan schools.



Positive Behavior Supports | PBS), (www.pbis.org) applies a problem-solving approach (o behavior
concems. This invalves systematically looking at where, when, and why a student behaves the way
she/he docs. PBS is a team approach, which meets to decide on interventions that are most likely to
create the kind of environment that the student can leamn responsible behaviors and achieve academic
success.

Leaming and behavior problems are assessed comprehensively through PBS. Functional assessments of
learning and/or behavior challenges are linked to a function that focuses on skill building. The
effectiveness of the selected intervention is evaluated and reviewed, leading to data-based revisions.
Change cfforts emphasize the use of positive interventions that support adaptive and pro-social behavior
and build on the strengths of the studcent, leading to an improved quality of life.

Why Should Schools Use Positive Behavior Supports?

Along with PBS cffectively addressing academic and behavioral difficulties through Functional
Assessment of Behavior, students benefit from modeling, system supports and comprehensive
accommodations. Students become involved in efforts to change their behavior. Slowly, they begin 1o
understand their behavior, PBS is supported by research and complements a variety of teaching
approaches and classroom discipline models. Anticipated outcomes for Michigan students include:

* Increased educational achievement as students spend more time on teaming and completing
assignments.

*» Students experience self-control and self-determination with fewer office referrals, suspensions,
cxpulsions, and improved conflict resolution and better attendance.

Michigan schools benefit by:

Improved school climale and interpersonal relationships

Increased student independence and community involvement

Higher praduation rates

Safer environment

Reduced dependence on public assistance and agencies

Ongoing evaluation and refinement of the educational system and enhanced public confidence in
cducation

® & & ¢ v =

Components of Positive Behavior Support:

Student support teams guide parents, students, teachers, and other practitioners through z collaborative
process to develop strategies to help students with leaming and/or behavior problems. These teams
represent a growing service delivery model including problem sotving and intervention planning,

Historically, the study of behavior has included both the antecedents and consequences of behavior. The
strengths of Functional Assessment of Behavior (FAB) and Positive Behavior of the “rediscovery” of
the antecedents of behavior, which developed in reaction to practical applications of behavior
intervention thal too often, overemphasize consequences. Requiring a FAB and a BIP provides a
reconsideration of the antecedent to challenging behavior.

Functional Assessment of Behavior is a process of gathering information to develop support plans. A
comprehensive FAB identifies the consequences (what is done in response to the behavior) to
maintaining behaviors and the contexts those behaviors reflect antecedents and setting events. A FAB
selects interventions that are flexible and are linked to an informed hypothesis gathered from the team,
not just onc person,  Data demonstrates the cffectiveness of the intervention and the need to revise the
behavior plan. This planning should be driven by members of the team working with the student. These
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members should all have a vesied interest in observing and coliaborating as documented in
§300.530(1XiXii).

The four goals of a FAB:

s Describe the behavior

Predict where the behavior occurs (when and where are key) —

[dentify the possible reasons for the individual’s behavior across time and place

Propose interventions that match the “best guess™ about why the behavior occurs, ultimately
lcading to a resolution -

FAB is a tool used for all students including: general education students who are experiencing frequent
detentions and suspensions, alterative education students, those with Section 504 plans, and students
receiving special education services.

FAB's are helpful in these situations:

e An IEP team can develop a FAB and design interventions into a written plan if a student’s
behavior interferes with learning,

o Ifastudent's leaming is not progress towards goals/objectives and/or behavior problems are
affecting leaming and/or progress a FAB can troubleshoot what is causing the difficulty.

» A FAB can help with disagreements between parents and a school district over issues of LRE,
placement, and services nceded for the student.

s A FAB is required when a student experiences change in educational placement, such as
suspension over 10 days or placement in an interim or altemative setting.

A FAB supponts student's efforts towards academic success and development of seif-regulation.

Positive Behavior Support Intervention Plan (PBISP) is a written individualized behavior support
plan based in a functional assessment of a student’s. A PBISP is the Positive Behavior Support plan for
student’s academic and behavior concerns.

A PBISP is:

Based on the FAB

Driven by the hypothesis

Directed toward building skills and environmental changes

Contains multiple intervention components

Assessed for a comprehensive change in the targeted behavior, at the sume time offering
maintenance across time and generalization across setlings.

The BIP addresses replacement behaviors and reinforcement for independent student work. The BIP
can include: success-assured tasks for the student while learning to apply appropriate behavior and work
independently, describes reinforcers for that student on a schedule of reinforcement, determine PBISP
evaluation criteria, and set review and revision schedules,

Responding to Emergency Situations:

Schools are among the safest for children across communities. However, although incidents of school
violence decreased in the 1990°s, recent tragic. highly publicized incidents have left students and school
staff feeling less safe. The reality of life in schools is that student behaviors sometimes conelude in
infrequent but violent/dangerous situations. Emergencies can occur that require immediate staff



response to a real threat of physical harm to the environment and schools. The Revised School Code Act
431 of 1976, (Appendix A2) states that schools must “provide for the safcty and welfare of pupils at
school or at a school sponsored activity or while en route from school or a school sponsored activity”
(Michigan Compiled Laws 380.1la(3)(b). Therefore, a foundation of rules, rule training, rule
enforcement, consideralion of antecedent events, consistent use of consequences, and a structured
schedule with lcarned routines should be established to avoid emergency situations.

1. Framework for Training:

All MAISD staff will be trained in positive behavior supports (PBS), along with non-violent crisis
intervention from the Crisis Prevention [astitute, Inc. (CPI) and instruction. These two models are
suggested approaches to aid children with challenging behaviors and support the Stote Board of
Education’s policy on Supparting Student Behavior: Standards for the Emergency Use of Sectusion and
Restrain/Nonviolent Crisis Intervention. (Appendix A3) by using proactive strategies, ensuring the
dignity of students, social skills training, de-escalation techniques, and identifying early signs in
behavior that lead to potential crisis.

* Substitute MAISD teachers will attend awareness training yearly on emergency procedures,
including the use of seclusion and restraint.

e Locals (LEA)} may adopt this policy or choose ta develop their own to meet the following
requirements put forth by the State Board of Education which staes:

Training Framework
A comprehensive framework includes:

* awarencss training for the broader educational community, including pre-service training for all
teachers

¢ awareness training for substitute teachers; and

» comprehensive training for key identified personnel.

Training Componemt
All Training for key identified personnel must include:

* proactive practices and strategies that ensure the dignity of students:

conflict resolution;

mediation;

social skills training;

de-escalation techniques;

positive behavior support strategies;

techniiques to identify student behaviors that may trigger emergency salety situations:

related safety considerations, including information regarding the increased sisk of injury to

students and statt when seclusion or restraint is used;

¢ instruction in the use of seclusion and restraint;

* idenification of events and environmental factors that may rigger cmergency safcty situations;
and

+ instruction on the State Board of Education policy on Supporting Student Behavior: The
Emergency Use of Seclusion and Restraint,

For more information on Crisis Prevention Institute, Inc. {CPh
WWAY Crisisprevention.com




1. Intervention Strategies:

Assessment of the learning environment.
De-escalation Techniques are strategically employed verbaf or non-verbal interventions used to

reduce the intensity of threatening behavior before a crisis situation occurs. (Manual of
Recommended Practice, Project REST, June 2004)
3. Timeout Definitions:

b —

Timcout is a behavior intervention where a student, for a limited and specified time, is placed in an
environment wherc access to positive reinforcement in not available. Timeout should not be confused
with seclusion because in a timeout setting a student’s movement is not physically restricted. {See

seclusion)

» Planned Ignoring — is the systemaltic withdrawal of social attention for a predetermined time
period upon the onset of mild levels of problem behavior,
Withdrawal of Materials — are removed upon the occurrence of the inappropriate behavior.
Contingent Observation — where student remains in a position to observe the group without
participation or receiving reinforcement for a specified period of time.

o Exclusionary Timeout — where the student is removed from the immediate instructional setting
in response to behavior that requires immediate and direct cessation. This form of timeout can
take place within the same classroom or in a ncarby location that can be supervised by an adult.

I1I. Seclusion:
Emergency seclusion is an emergency safety intervention that is used as a last resort to  provide the
student an opportunity to regain self-control. Seclusion is the confinement of a student alone in a

room ar other space from which the student is physically prevented from leaving and which
provides for continuous adult ebscrvation of the student. The arca used for seclusion:

* must not be locked;
e must not prevent the student from leaving the area should staff become incapacitated or leave

that area; and
» must provide for adequate space, lighting, ventilation, viewing, and the safety of the student.

Limitations in Use:

Seclusion shall not be used:

for the convenience of staff;
» as a substitute for an education program;
« as a form of discipline/punishment;
o as a substitute for less restrictive altematives;
« s a substitute for adequate staffing; or
« asa substitute for staff training in positive behavior supports and crisis prevention and intervention.

Seclusion is inappropriale for students who are severely self-injurious or suicidal.

Use of Emergency Seclusion
A behavior that requires immediate intervention constitutes an cmergency. Emergency seclusion must
be used only under emergency situations and if essential. An emergency that may requise the use of

seclusion includes behavior that:

e poses an imminent risk to the safety of un individual student; or
¢ poses an immediate risk to the safety of others.



General Procedures for Emergency Seclusion
An emergency scclusion may not be used in place of appropriate less restrictive interventions and should
follow a series of proactive attempts.

* Emergency seclusion shall be performed in a manner that is:

o safe;
o appropriate; and
o proportionate to and sensitive to the student's: (See Time and Duration)

= severity of behavior;

» chronological and developmental age;

» physical size;

= gecnder;

physical condition;

medical condition;

psychiatnic condition; and

personal history, including any history of physical or sexual abuse.

* Staff shall immediately call for help from a key identified personnel trained in CPI.

o All LEA’s must ensure that substitule teachers are informed of all local emergency
procedures, including the emergency use of seclusion and restraint.

* Time and Duration — Emergency seclusions should not be used any longer than necessary to
allow a student to regain control of his/her behavior, but gencrally:

o Elementary school students - no tonger than 15 minutes; and
o Middle and high school students - no longer than 20 minutes.

1f an emergency seclusion lasts longer than the sugpested maximum lime, the following are
required:

o additional support (e.g., changes of staff, introducing a nurse or specialist, obtaining
additional cxpertise); and
o documeniation lo explain the extension beyond the time limit.

¢ Staff Requirements — While using seclusion, staff must:

o involve appropriately-trained key identified personnel to protect the care, wellare, dignity,
and safety of the student;

o continually observe the student in seclusion for indications of physical distress and sceek
medical assistance if there is a concemn; and

o document observations.

* Documentation and Reporting — Each use of an emergency seclusion and the reason for each
usc shall be:

o documented in writing and reported to the building administration immediately including
what occurred Jeading up to the seclusion, during seclusion, and after the use of seclusion;
(Appendix Bl Incident report);

o reported to the parent or guardian immediately or as soon as possible; and

o documented in a written report for each use of seclusion (including multiple uses within a
given day) and given to the parent or guardian within 24 hours.



e Debrief - Afier any use of an emergency seclusion, staff must debrief and consult with parents
and students (as appropriate) regarding the determination of future actions. (Appendix 82 )

Questions to address include:

o What precipitated the behavior that required emergency intervention?
o |s there any anticipation that the behavior will occur again?

o s there a need for follow-up action?

o What is the specific follow-up action?

e Reoccurring Behavior — School personnel must be cognizant of ecmerging patterns of behavior
and anticipation of exhibited behaviors that would require emergency seclusion. (see §300.534.3)

o conduct a functional behavioral assessment

o develop or revise a positive behavioral support plan to facilitate the reduction/ciimination of
the use of scclusion

o develop an assessment and planning to establish the team process working with the student,
including:

»the parent;

student (if appropriate);

people who are responsible and deliver services to the student;
people knowledgeable in PBS;

o It is essential to this policy that seclusion only be used in response to an emergency as
defined in this document, and not as 2 planned response for the convenience of staff,
discipline and punishment, or as a substitution for an appropriate educational program.

e Emergency Intervention Plan — In the case of anticipated reoccurrences of behavior as in the
above mentioned Reoccurring Behavior, which requires a PBS plan. An emergency
intervention plan should be developed by both parent and team member knowledgeable of
scclusion.

o The emergency intervention plan should be developed and implemented by taking the
following documented steps:

s describe in detail the emergency intervention procedure;

s  inquire with parcnt/medical personnel regarding any health contraindications for the
use of seclusion;

» conduct a peer review with student and inform of plan;

* pain informed consent from the parcnt after providing the following:

0 an explanation of the emergency procedures to be followed and purpose of the
emergency seclusion;

a description of possible discomforts or risks;

a discussion of possible alternative strategies with advantages ot disadvantages;
answer any questions;

information on freedom to withdraw consent at any time;

OoOogao

When seclusion is included in an emergency intervention plan, the student should be toid or shown the
circumstances under which the emerpgency seclusion will be used. [f concerns arise reparding
humaneness or social acceptability, 2 human rights’ committce should be convened to review the
emergency intervention plan.



o As defined an emergency intervention plan includes:

periodic review of the plan and related data;

ensure that responsible staff are trained in specific techniques in the emergency
intervention plan; and

maintoin necessary staffing.

* Data Callection — The school district shall develop a data collection system regarding the use of

scclusion.

o The data should:

be analyzed to determine the effectiveness of the school’s school-wide system of
behavioral support;

be analyzed in the context of suspension, expuision, and dropout data;

be analyzed for the purpose of continuous improvement of training and technical
assistance toward the reduction or elimination of seclusion;

be analyzed on a schedule to be determined by the MDE;

be reported 1o the MDE;

include a list of key trained personnel and their levels of education, training, and

knowledge,

* Prohibited Practices - The following are prohibited under all circumstances, including
cmergency situations:

o corporal punishment as defined in §380.1312(1) of The Revised School Code, 1976 PA 451:
the deprivation of basic needs;

anything constituting child abuse;

seclusion of preschool children; and

the intentional application of any noxious substance(s) or stimuli which results in physical
pain or extreme discomfort. A noxious substance or stimuli can either be generally
acknowledged or specific to the student.

[+}
Q
Q

IV. Restraint:

There are three types of restraint: physical, chemical, and mechanical. For the purpose of this documeat
only physical restraint wiil be talked about because chemical and mechanical restraints are not allowed
(use of a protective devise or medication for the purpose of controlling).

» Physical restraint — is the direct physicai contact that prevents or significantly restricts a
student’s movement. Restraint is a last resort emergency safety intervention. Restraint is an
opportunity for the swudent to regain seif-control. This policy is not intended 10 forbid actions
undertaken:

a]

(= e Iy a Ry s}

4]

to break up a fight

to take a weapon away from a student

the brief holding to calm and comfort by an adult

minimum contact necessary 10 physically escort a student from one area to another

assisting a student in completing o task/response if the student does not resist or resistance is
minimat in intensity or duration

to hold a student for a brief time in order to prevent an impulsive behavior that threatens the
student’s immediate safety (e.g. running in front of a car).

10



Limitation of Use
Same as seclusion

Use of Emergency Restraint

A behavior that requires immediate intervention constitutes an emergency. Emergency restraint must be
used only under emergency situations and is essential. An emergency that may require the use of
restraint includes behavior that:

poscs an imminent risk to the safety of an individual student;

poses an imminent risk to the safety of others; or

is atherwise governed by The Revised School Code, 1976 PA 451, otherwise known as the
Corporal Punishment Act.

General Procedures for Emergency Restraint
Same as scclusion

Staff shall - (Same as seciusion)
Time and Duration — Restraint should not be used:

o any longer than necessary to allow students to regain control of their behavior;-and
o generaily no longer than ten minutes.

If an emergency restraint lasts longer than ten minutes, the following are required:

o additional support {e.g., change of staff, introducing a nurse or specialist, obtaining
additional cxpertise); and
o documentation to explain the extension beyond the time limit.

=  Staff Requirements — Same as seclusion

s Documentation & Reporting —~ Same as seclusion
Debrief - Same as seclusion

Reoccurring Behavior — Same as seclusion
Emergency Intervention Plan - Same as seclusion
Data Collection - Same as seclusion

Prohibited Practices —
The following procedures are prohibited under all circumstances, including emergency situations:

meclhiunical restnsint;

chemical restraint;

corporal punishment as defined in §380.1312(1) of The Revised School Code, 1976 PA 451,
atherwise known as the Corporal Punishment Act:

the deprivation of basic needs;

anything constituting child abuse;

any restraint that negatively impacts breathing;

prone restraint (is the restraint of a person face down);

o school personnel who find themselves involved in the use of a prone restraint as the resuit of
responding to an emergency, musl take immediate steps to end (he prone restraint

= the intentional application of any noxious substance(s) or stimuli which results in
physical pain or extreme discomfort. A noxious substance or stimuli can either be
generally acknowledged or specific to the student,
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Appendix A
A-1 Positive Behavior Support Policy

Michigan
State Board of Education

POSITIVE BEHAVIOR SUPPORT POLICY

The vision of the State Board of Education is to ¢reate learning environments that
prepare students to be successful citizens in the 21« Century. The educational
community must provide a system that will support students’ aefforts to manage
their own behavior and assure academic achievement. An effective behavior
support system is a proactive, positive, skill-building approach for the teaching and
learning of successful student behavior. Positive behavior support systems ensure
effective strategies that promote pro-social behavior and respectful learning
environments. Research-based positive behavior support systems are appropniate
for all students, regardiass of age.

The principles of Universal Education reflect the beliefs that each person deserves
and neaeds a positive, concerned, accepting educational community that values
diversity and provides a comprehensive system of individual supports from birth to
aduithood. A positive behavior support policy incorporates the demonstration and
teaching of positive, proactive social behaviors throughout the school environment.

A positive behavior support system is a data-based effort that concentrates on
adjusting the system that supports the student. Such a system is implemented by
collaborative, school-based teams using person-centered planning. School-wide
expeciations for behavior are clearly stated, widely promoted, and frequently
referenced. Both individual and school-wide learning and behavior problems are
assessed comprehensively, Functional assessment of learning and behavior
challenges is linked to 2n intervention that focuses on skill building. The
effectiveness of the selected intervention is evaluated and reviewed, leading to
data-based ravisions. Positive interventions that suppert adaptive and pro-social
behavior and build on the strengths of the student lead to an improved learning
environment. Students are offered a continuum of methods that help them learn
and maintain appropriate behavior and discourage violation of codes of student
conduct.

In keeping with this vision, it is the palicy of the State Board of Education that each

school district in Michigan implement a system of school-wide positive behavior
support strategies.

Adopted September 12, 2006

Supperting Student Behawviar: Standards for
the Emergency Use of Saclusian and Restrant Itichigan Department of Education



A-2 CPI Alignment

fhichigan State Board of Education—Supparting Student Behavior: Standards for the Emergency
Use of Seclusion and Restrant/Nonviolent Crisis Intervention Traiming Program

Alignment

ol R Tl R S e e 3l iy B i y
£ Michigan:Stale|Board/(ol Educalion=>Suppartingg| " :
- Siudent Benavior: Standards. for, the Emergencyd |t

" se'of,Seclusion/and/Restrainth

Nonviolent Crisis Intarvention®

=

Train}nmPrngramt._ SN

% (PartiV-B) Requires: 2 00 | Fa ‘ s iFhae
= Proaclive practices and sirategies that ensure the dignity The Crisis Prevention Instilute's (CPI) Monviolent Crisis
ol studenis Interveniioa® ralning progeam s based on the philosophy

of praviding the best Cars, Weitare, Salety, and Secunip™
tar all Involved In a erigis situation—Incivding statd and
sludenls. The program lotuses on preveniive lechnigues
and teaches verbal intervenlion sirategles. Physical
restrainl technigues are 1aught anly as 2 last resari, when
lass resivictive intervenlions have failed. All veshal and
physical fechnigues are designed lo ensure the dignliy of
sludents and do not intlude pain compiiance {ethnigues.

= Carilhct resatuton Al the center of the Nonvioleat Grisis intervention® Ieaining
* Meoialion program is the CPY Crisis Development Madai™ This

* Sacial sMHs traiming model teaches siall proper de-escalation teehniques lar the
« De-gscalation iechmgues ditferent levels of a crisls situation, Mulilpie sirategies of

de-escalation are sharad with participanis, including
dianned redieectian and 1Emit setting,

Posive aehavior suppori stzategies The Nanviolent Crisis Intervention® Iralning program and
pasitive behaviar support {PBS} olier camplementary
sirategies lor providing the besi Care, Welfare, Salety, and
Sacuriy*® belore, during, and alter a crisis stluation. Two
concepls laught in Noaviolent Crisis Inlervention® training,
Ihe Integrated Experienca and the CP| Crisis Development
Modei™, are particularly compatible with PSS, *(Ses fage 4]

Technitjues 10 1dentily student behaviars thal may ir gger The Nonviolent Crisis Intervention® program teaches

cmegency salely situalions participanis lo recognize and respond 1o early signs o a
pelential crisis. Participanis aee instructed tg he aware of
nanverbal, paraverbal, and verbal communication from
sludents thal might signal 3 potentia) crisls behavigr,

cQl

Crisis Prevention institute. ing
3315 H Nortn 123th Steeel « Brookd elg, WI 53008 USA
' 300-538-8976 » 1-888-758-5048 TTY (Deal hard af hearing. o7 speech impaved)
Waww LHSISRIgUEnion com ¢« inlo @ crisisprovenhon com 07 CPILEG NG 0t 97
2007 Crsig Prevent on Institn lng Bage 1
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o

Relaled salety consigeravions, including infarmation
fegareing the ncreased 1sk of inpury to stugenis and siall
vihen seclusion or restrant 15 vsed

T Nonvlalenr Cnsrs Inrervenhan*" ity
W Trai mg Pragramw gl

Because of Ihe Inherent danger in using any resiraint, the
Noawvivlent Crisis Inlervenlion® \taining pragram provides
eatensive inlormation on safer resiraint use. The program
leaches particlipants which positions are mos) dangerous,
lrow 1a monitar for injury or disiress, and when 1o
disengape fiom a physical sosiraing.

Instruct on in (ke use g seclusion and restraint

The Noaviolen! Crisis Iniervention® (r3tning program
provides insiruction [n the sale use of CPI Personal Sately
fechnigues™ and restraint (eehninues. The restraint
techniques taughl are viewed as emergency procedures 1o
b used only when an Individual is 3 danger to self or
ihers. In aoditian, the CPl Transport Pasition'® may te
used when appiicabie as 2 ransition to seclusion,

-

fgennfication o!l-evenis-and enviroamental lactors that may
tngger ermergency salety sitvations

CPl uses the term Precipitating Faciors when distussing
this topic. Thix tarm is defined as “internal or sxiernal
causes of an acting-out behavior over which a stalt
member hag linde or no conlrol.” Participants are
encouraged to idenilly Precipitating Faclors in their own
setting thal may trigger emergency salety situations.
Examples ate provided regarding common categories of
Precipilaling Factors.

Instruction an the Stake Boara ot Educanen polcy on
Supporuing Student Behavier The Emergency Use of
Seclusion and Restraumt

Cestitied Instructors are encouraged to incarporale Ine
policies contained in 1his slandard and nther workplace-
speciflc informatlan when Ihey traln the Nonviolent Crisis
Interventipn® program.

Desenpt on ang iventitication of dangerous behaviors

Tha CPI Crisis Developmen! Modei™ identilles dillerent
levels of a erisiz siluation and typlcal behaviors that
correspond with each Jevel. Examples of dangerous
behkaviors, specilic ta parficipanis’ selting, can be drawn
oul through discyssian, Certtlied Instruciors are able i
tuslomize {his portion of the pragram lo mees ke needs of
iheir participaats.

Wethods lor avaluating the risk ol harm (o gelermine
whethar the use of ssctusion or resirnnt 15 warantzp

CPJ lakes greal care lo emphasize the apprapriate use of
resfrainl. The Nonviglen! Ciisis Interveniion® program
teaches porticipants that resiraint should only be used as a
iast resort, and only i the person's behavior Is more
dangerous than Ihe danger of using resirainiy. CPI also
encourages siall to evaluate and document when the use ol
restraint iz acceptabie within their setting threugh
organizatianal leve! policles and procedurses,

T.pes of saclusion
Types o restraint

Through the Manviolan! Critls Inferventian® training
pregram, paclicipants l2arn several restraint lechniques, as
well as CPI's Persanal Salely Technigues'™. Addilianaliy,
e CPI Transport Position®™ may be vsed when applicable
35 & lransition to seclusion.

T 2807 Coms Preventan Inshiule. Ing
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, Michidan-S!alé Board of Educa!iunﬁ-Supparﬁngg!
Student Befaviar: Standards lor, the Emergency,

Use'of Seclusion’and Restraints
(Part 1V-B) Requires:s

« The risk of using seclusion and restraint In cons'deration
ol a student’s kngwn and unknawn medical or
psychologleal conditions

= The alfacis of seclusion and restraint on ALL $tudents

Ngnviolent Crisis intervention:
Training Program

All physical resirainis Involve some possibility af injury
10 the person being resirained ond 1o the stalf. Thers is
alse a psychologicul danger In uslng resiraints. Belng
restrained can be a trightening—even traumatic—
experience. The Nanvioiens Crisis Infervention® teaining
program includes discussion an how to monltor lor signs
of physical or psycholegical distiess while @ person Is
being sestrainad. The use of restralnt is an emesgency
proceduse gsed only when the potentia) danger ol
Intervening Is surpested by the Imminent danger aof the
ctisis mamenl. CP) advocates for making this
determination based o several laciars, includinp the
student’s medical and psycholagical canditions.

= How 10 momtor the physical signs of disiress

The Noaviolent Crisls Intervention® Instructor Maneal
includes informatian an how 1o menlios for physteal signs
of distresz, CPI also advecales that duting any restraint a
staft member nol pariicipsting in the restraint should he
available to monilor for signs of distress.

|
1
|
|

i
= How to oblain medical assisianca

Tha program instrecis pariicipants ta problem solve when
and how 1o c2ll for additiona) assistance. CP? furthar
recemmends that this be detailad in organizasional level
palicy and procedurs.

© 2007 Crisis Preventon Instityie, tnc,
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Michigan State Board of Education—Supporting
Sludent Behavior; Slandards for the Emergency

Use of Seclusion and Restraint (Seclion (1,
Positive Behavior Supgort) PBS emphasizes
hehavior that encourages learning by:

« Building refafionships

Nanviolent Crisis Inlervention?
iraining, Frogram

In additicn to the sections of Nanvioient Crisls Interventisn™
Irzining ihat focus o communication, de-esealation, and
supportive staff respanses, tnit X, Postveation, alsa
locuses on building a szlalionsilp wih tha person in crisis
{tarough the CPI COPING Moder lor dubriefing.

* Creating toutines

Slructure and roulines are very impartanl 1o Individuals
+vilh special learning needs. This concep) Is tavght in
Nenvislent Crisis infervention® iraining and Is relolorced
in (he advanced programs Enhancing Yerbal Skills:
Applications of Lifs Space Crisis Intarvention®™ and Aulism
Spectrum Disarders: Applicalions ol Nonvialent Crisis
Infervention® Training.

* Teaching skit's/rules/expectations

' f;hhllsblng clear, consisient, and enforceatle rules and

expecialions 1o equip stydents with skill sefs in an arderly
school snviranmesl Is laughl in Nooviolent Crisis
Interyantion® training in 1be units relaled (a saiting Himils.

= jdentitying replacernent behaviors that intetlera
with learning

Studenis with special Teaming needs ofien display
behaviors thal Intesrupt tisie on task and Inhibit
maximizing thels Jearming patential. This concepl is taught
In Nonvicien) Ciisis Intervention® \raining Yhrough the CPI
COPING Modal™ lur debriefing, This process is reliarated
and exlended throogh aspects of Enhancing Verbal Skills:
Applicatlons of Life Space Crisis Intatvention®™ and Autism
Spectum Disosdars: Applicatlans of Noaviolent Crisis
Intervention® Training.

* Making problem behavior Jass eftective. elfic.ent.
and relevam

Aller 3 sludent Incurs a crisis moment, leaching more
productive bahavier 12 done in Unlt X, Postvention, with
studznts and stalf through the CP1 COPING Modei*® for
dabrieflng, Ideniilying Wiggering or Precipitating Factors
and teaching aew behariors studenls can wsz next lime
€an izduce reatcurmance,

]

*+ Making the desired behavior more tunglional and adaptive

Positive Behavlor Supporls and Functiosal 8ehavier
Assessment are henchmark contsnt strands of the
advanced tralning psogram Autlsm Specirum Bisorders:
Applications of Noavielent Crisis intervention® training.

The matenal conlaed in this lignment ts provited for itarmational purposes oty 2ad s not inlended 10 consiiule Tepal 3dwice Legat counsel
should be cansulted Tegaiding the speeshic applicalion of s migemation [ your ofgantration For more inlormation on ints ryle. please cantact the
Michigza Siate Beara of Education at $-517-373-1324. For mose tnistmaton oa the Aoavvent Cnsis imarventioa® fraimng propram, piease contacl

€ a1 1-800-558-8976.

£ 2007 Crisis Previnhon Institute, lae.
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A-3 Revised Schonl Code

THE REVISED SCHOOL CODE {EXCERPT)
Act 451 of 1976

330.1312 "Corporal punishment” defired; infliction of corparal punishment
by employee, volunteer, or contractor; exercise of necessary reasonable
physical force; liability; violation; deference given to reasonable good-faith
judgments; development, implementation, and enforcement of code of
student conduct; model list of alternatives to use of corporal punishment;
authority permitting corporal punishment void.

Sec. 1312,

{t} As used in this section, "corparal punishment” means the deliberate

nftiction of physical pain by hitting, paddling, spanking, slapping, or any other

physical force used as a means of discipline.

(2) Corporal punishment does not «nclude physical pain caused by reasanable

physical activitles associated with athletic training.

{3) A person employed by or engaged as a voluntear or contractor by a local

or intermediate school board or public school academy shall nat inflict or

cause o be inflicted corporal punishment upen any pupii under any

circumstances.

{4) A person employed by or engaged as a volunteer or contractor by a local

or intermediate school board or public school academy may usa reasonable

physical force upon a pupil as necessary to maintain order and control in a

schaoi or school-related setting for the purpose of providing an environment

canducive to safety and learning. In maintaining that order and control, the

person may use physical force upon a pupil as may be necessary for 1 or

rmare of the following:

(a) To restrain or remave a pupil whose behavior is nterfering with the

orderly exercise and performance of school district or public school academy

functions witln a school or at a school-rzlated activity, if that pupil has

refused to comply with a request to refran from further disruptive acts.

{b) For self-defense or the defense of another.

{c} To prevent a pupil from inflicbhing harm on himse!f or herseif.

(d) To quell a disturbance that threatens physical injury toc any person.

{e) To obtain possessicn of a weapon or other dangerous object upon or

within the control of a pupil.

{f) To protect property.

(5) A person empioyed by or engaged as a volunteer or contractor by a ocal

or intermediate school board or public school academy who exercisas

necessary reasonable physical force upon a pupil, or upan anather persen of

Supporting Student Behav or-  Standards for
the Emergenty Use of Seclus.on and Restrang chigan Department of Edugation



Appendix B
B-1 Incident Report

Montcalm Area Intermediate School District
Student Incident Form

Student Name Grade Teacher: Date of incldent” Time of Incident:
/ / -
Staff Members Involved
fhra The wigna, Lo L
e i1 et (liw e Ty
factors Leading to Incident
Sartingf Tazk

Antecedents/Postible Triggers

Positive Interventions Tried
[} zmpathetic Listenmg

D Voluntary Break Area

D Other:

[ visual/Verbal Radirection

|:| Isolated the Situation

[C] ciear chaices/Limits Set

Dascription of Inadent:

QustnBUtion RSTTUCLioNs: anal Report Capy to be sent hamea at the end of the day iParents should recave notficasion of
seclution and/ar priysical intersennon within 23 haursl . nesdent report. 3lang with debnefing form, thoud be submirted 10
wpersor artun 2 days of incioant,

FLUP OVER AND COMPLETE SECOND SIDE




Restraint/Seclusion

Justification for Initiating Physical Restraint And far Saclusion:

[ §Dangertoself { ] Dangar to others { 1Destruction of Propenty [ | Other:
Restrainy; Setlusion:
CA, Room Location
{ 1Chiid Cantrot Hold [ ] Team Control Holg Time.
[ §Holding [ ]Personal Safety Techniquas Start End.
Time: Continuousty Monitared by staff {Initials)
Start: End
Trained SGff Involved {Initals): Qther Information
Other information:
Incident Lacation. Lonseouence, Incident Type [SIDY Pick ORLY cne
O Cairoon 0 »5doelSuspensen ] rrors thon one scTar, comniens o 1138130
g Payground % of dayr: fan Dste o regort far s
0 Hxesy 0 Opetierml fsponnon O VaincaiewProserty Darage
o Calemra Yol dayr Surt Oaze E-onare
0 faroen : :‘"‘"" :’;.::1::;: Offeer B tareryThel|f evexecs S10000)
o “arers Zenonans
o f;:-v o Suvlon € Comnal Seasa Cardug
8  BuslniirgZons T Buslardus S £ L:e/Potsscon of Tessey
O Pukirglm 8 SuzSuzzennon 2  Uze/Poscrmron of Acohol
o Bu: g TremnCfficx a  ta/Posezon of Pngs
g ‘peca Bvenyfield Trip 2  lause?Proleges O Wr/Paczermon of Weazons
o fa 0 Corfrrence wrh Stucem o Borna Trest ) precs, ensd moaenet
O Gereral Exicy=en Claz=room a ':m:lnﬂimm: €3l of wiitizn)
o 0 Restvton o imen
: :'-"uf A-t!mn.::ti:nn [ Q.
Qthers Involved: rimevm Breman i
T 8  Drwve by Shootirg
e g Holason
o SaH lnlu Ta: g ::::Sum d=zeryr
a  Peixe o Ofter Snodent " . oy
@ HearrgOffcer o sup o :;:ﬂl Atzagh | 20uCe €3 v, Crarges
o Siamiue a Bugc Szder anc St B Tremmzesfesuden
; :’:‘::‘:" : ::f'" O HegatDesg Uz | po cuffaw enfonemess
afedy
o Omer a  ors T fobbery
O  Esmrimn
Seclusion ang Restrzint Duration: Parapt/Guardian Communication®
O Secusmn Incident (Other)  (=ick the mast
{Toral) Date Notifi seificant)
2 Reswsint 5 4 ; otrfied 8 rracromcrate larsuage
. 1€} O  Freamm Pozzeon Hisagun
{Farat) O Phons O  MorCompisrex
a Seclusion/Restraint g :mail 3 tpepChosteg
IToral) Sl O Hirszveryiiyng
a  MNone g ‘lotebook/Point Sheet G Damimve Sehayeor
o Other D Trerasiogy ¥ oanon
T =sazmmorne Doty of Afecten
g Prysicy dggremaon
8 moosyaie loctowvOutel
Je:neyTlaserent

Stalf Siznature

Date

Data:

Supervisor Signatura.

Dais Sant Home Ta Parent/Guardian

tethad

20




B-2 Debriefing Form
Debriefing Form

Name incident began

Date Incident ended

| needed to use the Break Area because:

The problem that occurred prior to using the Break Arca was:

My plan for next time is:

Further follow-up action needed: (Please list action plan)

Student signalture:

Staff signature:
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B4 Count Chart

How Many Times Count Chart

Student:

Class or Time Period:

Describe behavior being monitored:

Cross out a number cach time the behavior occurs on that day or during the particular class or time
period.

a5 25 25 s 25 15 25 25 | 25 25 25
24 24 24 24 24 24 24 24 24 24 24 24
23 23 23 23 23 23 23 23 23 23 23 23
22 22 22 22, 25 22 22 g e 24 22 e
21 2] 21 21 21 21 21 21 21 21 21 21
20 20 20 20 20 20 20 30 20 20 20 20
19 19 19 19 19 19 12 19 19 19 19 19
18 18 18 I8 18 13 {8 18 18 18 18 18
17 17 17 7 17 17 17 17 17 17 17 17
16 16 16 16 16 16 16 16 16 16 16 16
15 15 15 15 15 15 I5 15 15 15 15 15
14 14 i4 14 14 14 14 14 14 14 14 14
13 13 13 13 {3 13 13 13 13 13 {3 13
12 25 12 2 12 12 12 12 12 12 12 12
1l il 11 11 Il I 11 11 11 I il 11
10 10 10 10 10 10 10 1o 10 10 10 10

L= R P R o e -
Lo I (% I PY IR SR VR RS I = BV =]
LR N IS IR I SO = e ]
O e N W e O ) 0D
Q= b W R h Oh ) 0D
D o= [0 W Bt O\ =] G0 \D
O = 3 W ke h O~ 0D
S = I W Ja h Oy =~ 00 WO
Q o~ W W O~ 0D
S =19 W s~ D
O e P B Oy ) 00 \O
S o= 19 W B WU~ 0D

Bates:

Adapred from Shae & Baucr (1986)



B-5i Seatter Plot Data Sheet

Scatter Plot Data Sheet

Based on the wosk of P. Touchette, R. MacDonald, and S. Langer {1985)

A scatter plot can help to identify the patterns of responding in natural settings. Severe problems often
occur in short bursts of responding allemating with periods of no responding. Line graphs illustrate this
frequency well. The scatter plot will display not only a sense of frequency but also the periods during
the day in which the behavior is emitted. Severe problem behavior presents only two important rates:
zero and unacceptable. The scatter plot will display the presence and absence of the target behavior over
the course of the day. The visual patterns of the scatter plot casily lend themselves to interpretation.

Problem behaviors may be highly correlated to a time of day, the presence or absence of certain people,
a social setting, a class of activities, a contingency of reinforcement, a physical environment, and
combinations of these and other variables. The scatter plot can assist in demonstrating the cffects of
altering variables as hypotheses regarding the student behavior are tested through changes of schedule,
activities, instruciors or other variables.

A grid needs to be designed that is practical for the purpose (see sample attached). The grid segments
could be hours, half-hours, quarter hours, or any time unit appropriate to the duration of the student’s
schedule, Horizontal segments represent successive days. A blank cell represents a zero rate. The
fitled cell represents a problem behavior occurring during the time segment. 1f the target behavior needs
to be divided into low and high frequency, a slash can represent the presence of the behavior in low
frequency with a filled cell representing high frequency.

When the target behavior occurs in other settings or at other times, the chart may be extended 1o include
all waking hours and can be used at home aficr school or on weekends. The important aspect of
recording the frequency of the 1arget behavior is to define or describe the behavior well, Different
observers of the same behavior should be in agreement as to the occurrence of the behavior and if
necessary, determining if the behavior was high or low frequency during the designated time period.

The scatter plot can be used as an assessment tool and as a means of documenting change in behavior,
The scatter plot allows insights into palterns ot responding not readily available in graphs of daily or
weekly frequency. The tool has minimal demands on staff and the visible display has valuable
dividends.



B-5ii Scatter Plot Data Sheet

Scatter Plot Data Sheet
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B-6 Student Functional Assessment Interview and Reinforcement Survey

Student Functional Assessment
Interview and Reinforcement Survey

Student: School:
Date of Birth: Age: Grade: Date Completed:
Interviewer:
Section A
Always Sometimes | Never

1. _In general, is your work too hard for you?

g
H

In general, is your work too easy for you?

tad

- When you ask for help appropriately, do you
getit?

4. Do you think work periods for each subject are
100 long?

bk

Do you think work periods for each subject are
too short?

When you do seatwork, do you do better when
someone work with you?

o

e

Do you think people notice when you do a good
job?

&

Do you think you get the points or rewards you
deserve when you do good work?

b

Do you think you woulid do better in school
if you received more rewards?

10, In general. do you find your work inleresting?

11, Are there things in the classroom that distract
you?

12. Is your work challenging enough for you?




From Worthington & Gargiuto, 1998
Section B

1

[ 1=
H

I

When do you think you have rhe fewest problems with

target Lebavior |
Why do you not have problenis during this. these time(s)”

Wiy do you hiave problenis dwing this these nme(s)?

What changes could be wadc so that you have fewer problems with this beliavior?

When do you think you have the fewest prablems with
target behner 2

Why do you not bave prablems duwing this these time(s)?

Why do you have problems during this hese time(s)?

What changes could be made so that you have fewer problems with this behavior?

When do you thiuk you have the fewest problents with

target behavaor 3

Why do vou not have problems duting this rhese time(s)?
Why do you have problems dunag this these rime(s)?

What chiangss could be made so that you have fewesr problems with this behavior?

When do you think you have the fewest problems with

target beduner 4
Why do vou not liave problems during this these time(s)?

Why do vou have problems during this these time(s)?

What changes could be made so that you have fewer problems with this bebavior?

When do you think you have the fewest prablems with

arget behavtor 5
Why do vou not have preblems dunng this these tune(s)?

Why do vou have problems duning ihis these maos(s)?

What changes could be made so that you have fewer problems with this bebavior?

From Wenlgon & Garmulo, 1398

in school?

in school?

in sehool?

i school?

in school?



Seciion ©

Rate how mech you like the following subjects:

Not at All Fair Very Mucl
Reading ] g 3
Math i g 3
Spelling 1 g 3
Handwnring 1 g 3
Science L i 3
Social Studies 1 & 3
English Lanauage 1 £ 3
Music ] 4 3
Physieal Educarion 1 a 3
Ant i X 3
Orher (specify: ) i 2 3
Section D
What do vou like and dislike about:
Like Distike

Reading

AMath

Spelling

Handwriting

Science

Social Studies

English Language

Musie

Physieal Education

Ant

Oither (specify: |

From Worthmeton & Garpislo 1598



Section E - Reinforcemnent Survey

Directions: To complete this survey, it is recommended that each queston be read to the student in an inforinal

manner, While you shoukd guard against pressiving a smdent to complete each statement. please be
swre to follow-up or clarify any vapue responses,

For vounger children. you may want to consider placing each wwem on ¢ards and use them 1o play a
game (using a generic game board). The items can be made less threatening in a game-like fonnat
because you will be campleting the sratemems along wirth the siudenr.

Your primary goal of this survey is to derennine those reinforcers that have the greatest potential
for use in a plan for behavier support.

Pare I: Sentence Completion

—

[

Loy

.

4.

i

&

~1

)

Q.

My favorire adult ar sehool is:
The chings [ like 10 do with this ndulr are:

My best friend ot school is:
Some things I like to do with my besr friend ar school are:

Some other friends [ have at schoo! are:
Some things 1 like 10 do with them are:

When 1 do well in sehool, o person I'd like to know abour it is:
Wlhen I do well in school. T wish my reachier would:

At school, I'd like to spend more time with:
Some things ['d like to do with this person are:

Que thing I'd really like 10 do more in school is:
When 1 have free time ar school I like 107

1 feel areat in schoal when:

10, Tlie person who likes me best ar school is:

I think this person likes me beennse:

1. T will do almost anyrlung to keep froni

[2. The kind of punishment at school that I Late wost is:

13. [ sure ger mad ar sehoo) when [ ean'rn:

14. Tlie thing rhar npsets iy teacher the most is:

13, The thing that upsets me the nost is:

From Worlungren & Gargmudo, [998

)



16. Some things T like are (clieck all that apply):
Favorite Edible Reinforcers

0O candy (specify )
G fruit (spacafy )

O driuks (specify |
O cereal (specify )
0 snacks (speeify )
O nuls (specity )

O vegetables (specify

a other (specify )

Academic Reinforcers

gomg to library

having good work displayed

gerting good grades

haviig parents praise goed school worl
giving repors

making projects

completing ereative wintg projects
eaming teacher praise

helping grade papers

getng a good note home

earning snckers, points, erc.

other (specify )

DoD0oODO0DODODOD

Activiey Reinforcers

coloring drawing painting

minking thinas (specify

going on field wips

raking care of-playing with animals
going shopping

eating out in a restanrant

going io movies

spending tune alone

reading

kaving fres time in class

O having extra gynvracess time

2 working on ihe compurer

O other (specily }

0ooDoO0OO0ORDOOD

From: Worntlungion & Garanlo. 1998

Favorite Tangible Itetns

O stuffed ammals

a pencils. pens, crayons

O paper {specify }
g wucks. nacors

O sports equipment (specify.
a 1oys (specify )
a Looks (specify )
O puzzles

[

Soclal Reinforcers

Q teaching things to other people
Q being the teacher's helper

O spending tims with my friends
O spending nme with the teacher
g spending time with the principal
0 spending time with
a having class parties
0 workung with my friends in class

0 being n mror

O being n leader iu the class

Q other {specify )
2 other (specify j

Recreation/Lefsure Reinforeers

O listening to music

Q singing

Q playing a musieal insmment

waiching TV

cooking

building modcls

woodworking carpentry

favorire sports (specify }
workiog with crafis

other (specity
other (specify
other (specity
other {specity

D0ooCcO0O0COoOoOO




B-7 Teacher Functional Assessment Interview

Teacher Functional
Assessment Interview

Teacher:

Interviewer: Date

Student:

Targer Béhavior:

1. Cau you desenbe for me m your own words what the problem behavior se2ms to be?

12

Could you be a little more specific? (For example. when you say that ihe student disrupts the class, what
exactly does he she do?)

3. Now I'm getting the picrure. Tell me. does this behavior take place every day (period)?

4. (If no) Would you sav it happens exvery week? Every other week?

‘ay

Can von identify anything thar seems 1o happen before thas behavior?

6. I tisere a patrern reparding when the behavior ocowrs (e.g.. more often on Moudays. afier luach. dunng
writing penod)’

*. Let's try to figure ot whas the smdeur gains from this behavior. Can yon recall whar happens 10 the student
(i e.. whar do you do) afier this behavior oceurs?

5. Have vou been able ro notice what other smdents in the room do when tlus behavior takes place?

9. Is there ayilung else yvou can tell ine about this behavier or this sndent?

Kerr, M M & Nelion € M (1998) Sigatemes (ot hlanagmg Sehavior Prablems 1o the Claswoom Atd Edinen. Colinpbus Ohio
Wemll p
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B-8 School Situation Questionnaire

Schaool Situation Questionnaire

Nanze of child: Dare:
Name of person completing thus form,

Daes thas chuld present any behavior problems for you ia any of these sitnations? If yas, please indicate how
severs they are

Sitearion Yes/No If Yes, how severe (circle one)

{circle one) Mild Severe
Whule Amriving
at School Yes No 1 g 3 4 b} 6 7 3 a
Duning Indiadual
Desk Work es No 1 ) 5 4 3 ] 7 8 9
Dunag Small
Group Acmvities Yes No ! a 3 4 b] 6 i 8 9
Dunng Free Play
Time in Class Yes No 1 al 3 4 5 § 7 S a
Dunng Lecrures
to the Class Tes No 1 & 3 4 5 6 7 3 q
At Recess Yes No 1 o 3 4 5 & 7 8 9
Ar Luach a5 No 1 & 3 4 3 6 g 8 a
in the Halhvay Yes No 1 g 3 4 5 6 ¥ 3 9
I the Batiroom Yes No 1 2 3 4 5 6 H 8 ()
QOua Fisld Tups ‘es No 1 o & 4 5 6 g 3 9
Duging Specinl Assemblies  Yes No 1 2 3 4 3 § 7 3 9
Oan the Bus Yes No 1 L 3 4 b1 6 7 s ]

Bakely, RA.. & Sdeforock, € (1087} Ascensing Situanionai Vinanon is Chr'dren’s Froblim Babavzer: Tha Eome aud Schooi

Sinaton: Queztemaes 1n BT Prins (24, Adiances 1= Sekanional Azzas: H an 20d Farsiie: Velume 3, pn 1570176,
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